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~ " - APPRAISING LEARNER Pgoezgss IN READING

N

4
V\\y). " * . The teacher needs to appraise.pupil achievement continuously in °
" reading achievement. There are numerous -techgiques to utilize in ap-.

v

bqgfsing student progress in reading. ,Which evaluation procedures might
. ) A v \ . .
; + then be u;iligfd to ascertain ‘achievement in/learping to read effectively?

N

Teacher Observation

. ‘ \ " . .-. . . > ' ? .
\_-  The teacher needs to Observe.to notice progress being made by each -

* student in the reading curriculum. Each school day Tearners raveal
c . . : . 73 I . «
../ successes as well-as hindrances ‘in learning to réad. What might a.teacher
) , . - TR B ’
observe 1in terms.o@§1earner progress in reading?-

= 1, errors made in|ﬂmﬁetic analysis. 'Thus, the involved Tearner =
is not associating sounds with symbols appropriately. _The word(s) the
pupil is not identifying correctly are consi'stent between symbol and . °
» sound and yet the learner is not making correct grapheme-tphoneme
associationS, R C T '

2, errogs made in oveLgeneraliziﬁg in.phonics. The pupil is ™

attempting-to relate graphemes and phonemes when'the consistency is not

in evidence.” Inconsistencies between symbol and sound need to be re-~ . .,

solved with the resulting words being learned by sight, not grapheme-

phorfeme relationships. : ' .. - :

3. errers made in word calling jrather than reading fluently to

. comprehend content. Thewords read aye stated in isolated units; thus,.

. - reading in thought units or meaningful phrases is not in evidence., Ex-
cess struggling to identify. isolated words hinders g]e@ping jd8as 1n the.
reading curriculum. R a0 ; !

' L 4,£‘errors que'nﬁnot paying attention-to punctuation marks. Inter-
. pretation of content, as desired by the aythor, might then he seriously

© . minimized. To read a_declarative sentence as an interrogative sentence -

hinders comprehension of contents, as do omissions -of commas, esclama- J

tion marks, direct quotes. znd direcaraddress. o o

5. errors.in substituting words. - Instead, of the cdrirect word in
_ context, a pupil subsititutes an incorrect word. Serious comprehehsion
~  problems may well be a relevant end result. )

6. errors-in omitting key words. It is no wonder ‘that studentsj
then.cannot atfach meaning to'what is being read. .Generally, but not
always, each-word in print is signifigant to read.  An adequate number Neo
"~ of wordé need to be correctly identi ed for comprehension of content '- -
_ /to be in evidence. LS S .
. . | ‘ 1
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Lo 7. errors in repeating that which has beenread correctly in .
. sequence.. A word, phrase, or‘entire sentence may be reread by the in-
: volved student- and 'yet just previously, fhe content had been reaq/éor—
' rectly. Generally, the .student is attempting to pronounce the neéw word
“correctly in the next sentence, if, all or part of a previous sentence is
' reread correctly. _ - I ‘ . ' S

8. errors in hesitating in word identification. The Tearner takes
fron two to. five seconds put identifies the  sequential word correctly. °
-Struggling with word identification hinders in copprehending content.
1f students. spend an excessive -amount of time in identifying a word, no
_doubt, the abstract words are tos complex within a textbook or -trade book.
. . . .
9. - errors in rot being able to identify words. The teacher or a
 Yéarnér who reads well identifies the unknown word to the involved
. reader. -When incorrect word,recognition approaches the five per cent

. level or higher, reading %9mprehensaoq/w111 suffer.
’ A o :

‘ LIt 15 quite obvious that a good reading ::>cher is a quality ob- .
server in evaluating students 55;113 in recognizinq words, as W311'ﬁ5:f”" o
:comprehending content.- o 6 | ‘

N a 7 .
.’r. . - ' ¢
O v : Using Checklists : i ,

;Some of;;he obserxation@\made\by the teacherqu a studeqﬁ‘s proé'w
¢ gréss‘in reading 5h°U1d'b§ Q§gdrded; A checklist can be deve]oped by |
*1<ri. ¢@§ Feachek'to notiée 1earner_progress 1nAFéading. Thu§,ion_a'chéck-

1ist} the teachEr,ﬂqu exgmp]e;'amy Tist. he'fo110wing‘readin?}bghayidrs

to eva]ﬁa{e 1f student are realizing objectives:-

1. Comprehends factual content while reading.

— .
n ; 2. Undersfands'major'genéra]izatjonsf' N o " -
i 3. Attachés meaning g& sequengga] content.” ' ]
” L; 3 qt Fof?%w; directions accurathly. | | a
:7 5. Develops éfeative {deas: | o )
. 6. ﬁna]yzes 5déa§'read-in terms of be?hg fact or op{nion,-reé1iiy:
“or fén;giy; or accurate‘rather ther inaccurate contgnt.
; - 7. Can subport magn ideas with~sypbd}tiﬁ§\¥actsL | -

~« Each Jeatner needs,to be ready to arhieve objectives 1isted on a '

checklist. A.separaté checklist needs to be available for eqkh'student.

~
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The name of the student’ and the date the behav1ors viere checked need t0° ,;/;f/~

aﬁbear on. the check11st Weak Uehav1or in terms of 115ted items shou1d

be not1ced, recorded, and remedial assistance provtd%d. ' {3 _ ~
| v L N
5 . Teacher Written Tests B
: o . \
Genera]]y, f1ve k1ngs of -teacher- wr1tten tests are recoqn1zed to ~ _'

-

be ut111zed in. eva]uat1ng 1earner 1earner progress. True ﬁaISe 1tems e

- ' exemplify one approach of the f1ve A studen may then read a.given _(\ ;e“
v . RN AN

selection and be tested in. comprehend1ng its §ontents The- true- fa]se

1tems need to be valid. To emphas1ze va11d1~y, each item must re1lt
i d1reCt1y to the subaect matter read True—fa1se 1tems mush be c]ear1y P
'wr1tteq S0 that vague items are def1n1te1y not 1n eV1den\e~ Re]lab1}1ty,
! ~or tons1stentcy in obta1ned resu]ts, is a prob]em 1f vagueness ex1sts in -

‘wr1tten test 1tems Why? If the 1nvo1ved student took the same test * .
[ ' ’

the second t1me, the response,qfno’doubt would d1ffer from the results

< \

. -3 of the first adm1n1strat1on of the teéf If the resplts d1ffer from the
. A

-~

T first to the second adm1n1strat1on of ‘the same test (test-retdst) , per-.

- f& ’f '.haps, littie Fhformat1on is ¢hen obta1ned about ‘the involvéd student s e
. prdgress Fo; example, if a 1earne3kobta1ned 50 per cent of the 1tems L
¥ i .icorrect the f1rst adm1n1strat1on of the test and 90. pnr cent the second
“ \u‘ladm1n1strat1oqf W1th notopportun1t1es to do additional study, the resu1ts

€WOu]d be confus1ng 1ndeed Secur1ng 50% correct makes Jt appear as’ 1f

thé stgdent did poor]y But, obtaining 90 per cent r1ght of the total

T items on the test, makes for a rather good test scdre
Mu1t1p1e cho1ce items may be wr1ttén by the teacher to ascerta1n
';i'1earner progress. Generally, . four a]ternat1ves are availbatle for stud-

ents to respohd_to; Each of the four should be p1aUS1b1e\or reasonab]e ,
\ .

Any alternative that 1is r1d1cu10us can jmmediately be taken out by_the .

responding studant with no previously atquired'iearning: . .
, b ' : . ] T ! ‘
- : : ~ : o
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grammat1ca11y correct w1th 1nd1V1dua1 respdnses-—a, se Coy "and d. | Other- T
) - M Y Q N
’ w1se, c1ues may be in ev1dence as to wh1ch is the correct a]ternat1ve R

R _:/;lng~m51t1p1e cho1ce 1tems on a‘;est can be ut111;ed to measure studénf

.

."~’ ach1evement in reading comprehens1on Thus, after a student has read ‘a o
| g1ven se1ect1on;'he/she May take a mu1t1p1e ch01ce‘test to not1ce progtess

‘ in cor rehend1ng content fmom'a g1venspage severa] pages, a chapter or \
' ~entire un1t the teacher needs to be.cérta1n1that pup1Is 1nd1&ddua11y

. 1

1

,\are ~able to read the test jtems.. Otherw1se, the'tests W111 not 'measure

‘what students have Tearned, . - - L e o

o . re X
e S Comp]et1on 1tems, as a th1rd k1nd of teachqnbwr1tten test may He

ut1tlzed to ascerta1n facts, concepts, and generalizations acqu1red by

flearners Thus after read1ng a gnveﬁ se1ectlon, the student can respondlto ~Y

..oa set of comp]et1on test 1tems “The’ teacher needs to-be certain that an
p .

adequate amount of cohtent is conta1ned 1n any comp1et1on 1tem 50 that

[}

D
¥ students know what s wantégr?n terms of responses W1th too many b1anks

in any comp1t1dn 1tem, students m\ght ﬁot know wh1ch responses 0 wr1te

,

Should more than one answer be correct in any b1ank in a comp]et1on
~ " test, the teachen-needs to g1uj7cred1t where cred1t is. due. er b]anks

should'be congruent in length so that unnecessary cues are not q1Ven to
- L .
studehts in terms of which response is correct . —~ . B

\.
b

am

. A ?ourth type of teacher written test item s a match1ng test 1o

appta1se learner comprehins1on 1n read1ng, a 1earner may match co1umn one
v

~ [

_ w1th column two There shou1d ‘be more’ 1tems in one column: compared to the ..' K

-

other SO that the process of e11m1nat1on may not be ut111zed excesstve]y
by the learner. In all casesF,the student should be taught tp 1n1t1a11y

match items 1in ‘the. two co1umns of wh1ch he/she 15 certam.. More ﬁcertatnty

3

-

is then 1nvo1ved in ma}ch1ng the rest of the 1tems,‘c01umn one with co]~ } ra

-

umn two. . If an ‘item from either co1umn can be utilized more that once in -
: N J : .

)
&) * Lo N 6 S . S
. . . . N B - o~ . . .
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nrt1ve1y to'essay tests

LY

' students know"ﬁhat is: wanted in-terms of responses

\. i N . . : . ’ﬁ .v .. 5

the match1ng proceSs, th1s shou1d be made clear to the~test taker by the y

[ . e
R

teacher or pers0n profess1onaT1y respons1b1e for adm1n1ster1nq the test *

D1rect1ons for taking |ny -test must be c1a11f1ed to the 1earner so that
- . 4
s1tuatlons are opt1ma1 for do1ng the best poss1b1e on appra1sa1 procedures

7 7

A f1fth means 1nvo]ves the utilization of essay tests Learners

e P \ k

L must have an adequate.y\deve]oped wr1t1ng vacabu]ary to. respond effec-'

<

Ihe essay items need to be. de11m1ted o) that o L

-However, there'1s a f\
. I - ' .
po1nt of. ro return in de]1m1t1ng responses wanted in essay tests ' Thus,.

quest1on could be sé spec1f1c that a factua1 answer is needed to ‘provide. -

1 >

If a factua1 response is des1red, 1t is better to use
a true fa]se 5r mu1t1p1e cho1ce 1tem-'f ’ . A . .

A ~ e
Essay items’ requ1re’the 1nvo1ved student to. organ1ze content effect1ve1y -

a correct answer

1n order’ that sequent1a1 content is presented w1th1n a paragraph or several

paragraphs MaJor emphas1s in -appraising’ essay responses by the teacher _ \‘(
1

(or though teacher pup11 p1ann1ng) shou1d be~p1aced upon the qua11ty of

‘. 1

inherent subJectomatter ' If a teacher wishes to.evaluate the correctness

of the mechan1cs of wr1t1ng, this, shou]dfbe done separate1y from the %

qua11ty of 1deas presented R e

" The mechan1cs of wr1t1ng 1nc1ude 1nc1ude correct spe111ng, capitali- ;“

" zation," punctuatﬂon,_and usage as we11 -as the 1earner exh1b1t1ng 1eg1b1e

~—

handwr1t1ng ' Certa1n1y, it is s1gn1f1cant to gu1de ]earners 1nd1v1dua11y
“to make cont1nuous progress in the mechanics ofwwr1t1ng | - .
. ‘ . \\ - . ’ . \ . . ] «
B g ~ Using.Criterion- reterenced?Tests ) .

Cr1ter10n referenced tests (CRT) emphas1ze the use of measurab]y

%

stated and not genera] ob3ect1ves CRT s can be wr1tten by teachers or

purchased commerc1a11y The teaeher chooses the 1earn1ng act1v1t1es to

. - -

gu1de 1earners to attain the measurdble ends

. - ’
. . L . . .
. . . o . ‘ .
° P . ) . . .
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After the 1earn1ng act1v1t1es have been ut111zed the teacher needs

* [] B L4

to, appra1se student progress ,Progress 1s determ1ned by assess1ng 1f the -

.. student has/has not attained the prec1se end 1t is anpe1ther or-situs . ~

. y !

at1on 1f a- Tearner ‘has. or, has not\pgzn sugcessfuT in goa1 aﬁfaﬂnment

: The cr1tér1on 1n-CRT is the sp 1f1c prec1se ebJect1ve wh1ch each | _\_ v

Q pup11 1s to atta1n The test 1n CRT 1s measur1ng to ascedta1n 1f the 1n- o
. volved student has or has not ach1eved ﬂhe=cr1ter1on:' o b
o " CRT need ‘to fol]ow the fo110w1ng *standards: o - f _ {{<Z ?
1. +the measurabTy stated end//must be arranged sequent1a11y 1n 'p
ascend1ng order of complexity. :

C R
.. b
R »

-, © 2. each ob;ect1ve should be stated so that it .can be determ1ned if
. a pupil has/has not achieved the desired end. GeneraT ob3ect1ves should
not-be utilized to. determipe pupil, progress \' - : o

. ?3. Hearning act1v1t1es chosen by the teacher must contain content ol
) which assists students to achieve each meadurable objective. No other- \
subject matter or sk111s need be emphas1zed in the 1earn1ng activities \
se1ected . S , , ) ' \

. Tt 4 tests utilized to measure student achievement shoqu determ1ne . T
if. pup1Ts 1nd1V1dua11y,have ach1eved objectives. No other items should o \;
_ appear on the test. For a test to be va11d, 1t must cover whgt has beenb, SRR N

taught | ' / R SR T PR SR
S ~Using Standardized Tests e “. ot - "{ |
. . . N @ -~ . ,‘
' ' Standardized tests, also eaTTed norm referenced ests ‘ar /

> by .commercial’ compan1es, Norm referenced test reiuTts spread stgden
" ‘out from high to-Tow.® Thus, in a g1ven fourth grade the range of readin \

.

ach1evement from a standard1zed test may be. from grade six to grade two.

Thus, a spread of scores is 1n eV1dence Norm referenced tests are deve1-:

oped and wr1tten 1n a manner to have a range of scores from h1gh to Tow.”
> . . -y
CRT's are not wr1tten to ach1eve a spread of scores, rq;her to>determ1ne

if measurab]y statgd ends are/are not be1ng e “hieved.’ The spec1f1c end-

or obJect1ve becomes an absoTute lther the Tearner does or does not
. achieve the measurab1e,ob3ect1ve oV
o < .o

” a ° . I . .
. - 5 . b
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a The quest1on aruses . "Why are norm‘referenced tests written to

“spread pup119 out as to results obta1ned from taking the test?" Teachers :

Y and superv1sors in selected situations des1re to know how 1eathrs in e

.

their very own schoo]s compare w1th students in schnevement fr0m other
‘geograph1ca1 - areas and r3g1ons If I am a th1rd grade teacher how do

'; J. my Bup1ls compare w1th Tearners upon wh1ch the norm referenced test was
| 'standard1zed7 The students upon wh1ch the norm referenced test was
' standard1zed'needed to have a w1de range of scores in terms of results g
| ' Thus, in the target group, results were obta1ned for the average ;ch1eve-" B

- ment for any grade 1eve1 In th1s way on]y, students results. from our ; {, o

-

sqhoo]s can be compared with the norms.prov1ded by students whose results ¢

-9 . _
were utilized to* standard1ze ‘the 1nv01ved test. o e . R

L - . : - . ¢

' o When studefits in our schoo]s are compared w1th those of the norms 1n ’

. , &
the standard1zed test a compar156n s made 70ne<ﬂearner 1n the 'sixth =~

¢
&

grade may have ach1eved on the seventh grade 1eve1/ﬁn read1ng accompl]sh- A

s - !
1

‘ment, accord1ng to the manua1 of the standard1zed\test Th1s does not

A4

tell us .if th1s is, where our 1earner should:-be presentTy in ach1evemert

‘e

If the 1nvoTved student is in the sixth gradé at the egwnn1no of a”
school year measures 1n1t1a1 s1xth grade read1ng ach1evement on the stan- .
_ dard1zed test, the chances are ‘this is where the 1earner shou]d be achieving,

K - if he/shek&s of average 1nte1]1gence and capab111t1es Add1t1ona1 appra1sa1

' techn1g:e; whould be ut111zed lhoweﬁbr, to determ1ne at what.spec1f1c ot N i
1eve1 of accomp11shment the Tearner'actually is and what can be done to ;
emphas1ze sequent1a1 opt1ma1 ach1evement o

-1

+ Teachers may ut111ze resu]ts of students from-standard1zed tests to -
_1mprove the curr1cu1um This, if teachers receive knBWTedge of 1nd1V1dua1
v ¥ : Ad ’
items missed on a test, the identified def1c1enc1es become ob- ST
4 . ! .- ) ) .
. Jjectives for students'to achieve: -The 1nadéquate responses g1ven by -«
LRI o " o M e S o




L -4

1earners shou]d«on]y become goa]s for/student atta1nment if the teacher o

f' deems that relevancy 1n these ]earn1ngs is inyolved.

-‘ v v. u
-8 , Standﬂrd1zed tests chosen in re“d1%g shou1d be valid. Va11d1ty : b

-4 .

emphas1zes that test\1tems cover what has béen tauaht/dn the c1assroom

)_
Thus, progress in word recogn1t1on, comprehens1on of contentg and vocabu-

1 .
o b . , ¢
lary development 1tems on" the norﬁ referenced tests shou]d measure\ngﬁ;%r - '

N N - .

~ objectives' stressed in teach1ng 1earn1ng s1tuatﬁons The goa]s of the’

S K -I
standard1zed test then shou]d harmonize with goals str ssed Tn the sch001 s ..
¢ Lk . B , ' -
read1ng curr1cu1um 2 “.

a student took'the

‘f 3

same test over aga1n without opportun1t1es to S udy, he/she wou]d receive " .

S S \ -
7. . Re]iability of~any test is important Thus, j

)

" s1m11ar reqults IR . S LT

Us1ng Rating Sca]e ' y J - \\*/f/

. \5 The teacher,m y sate student progress 0n a f1ve p01nt sca1ef1nvo]v1ng *:V
genera] ob3ect1ves in read1n§ " Five wou1d be the h1ghest and one the -~
1owest rating g1ven for any one behav1or The followifig are examp]es of
2 L genera1 réad1 g ob3ect1ves wh1ch may be p]aced on a rating sca]e .'. ) L
L _i. The pap11 recalls fatts from ongo1ng read]ng mater1als | '
. 2;.hThe learner is ab%erto follow pr1nted d1rect10ns L
v 3. The student can £;11 1n h1s/her own words subJect matter read
. = ﬁ The ]earne; 1s abTe to deve]op a_ genera11zat1on and’ prov1de ‘l
T supporting facts. i . | ‘
. .;__ An 1ssue@4nvo1ved in ut1J1z1ng rat1ng scales to evaluate 1earner

3

'—; . progress(1nv0]ves the- fo]]ow1ng duestion: Shou1d the ratings be ‘based

N

: upon what the 1nvolved pUp11 can reasonab]y well ach1eve or shou1d the.. .

r3F1ngs ref]ett abso]ute standards e. g a criterion that needs to. mi
- app11ed to each and every student? Certa1n1y, student?%d ffer from tach

other in many ways, 1nc1ud1ng d1verse facets of read1ng progress And yet
a - al
‘to ach1eve obJect1ve number one- above each Tearner needs, to be at a

. )
’ oo el

O . .. i o . . . s
PR R T T e e e e o i R R s T L S B
A Fuiext provid ic




-.'!‘- . o f’\ - . ’ . . . ) : . . ) . ° . '
: . P o _
_ m1n1ma1 TeveT of accomp11shment¥hn order to tru]y,state oraTTy selected *

A

e facts read ~The 1ssue becomes clarified if measurab]y stated obJect1ves

are utﬁ]ized Thus, the same obJect1ve m1ghu read: G1ven a ?00 word o .

fe .,

- j, selection the pup1T W111 answer three of four quest1ons correCtTyf1nv01- e

rv;usnF e
V1n9 h/read1ng of. factuaT content SQQ"‘Q"‘CQ in lear"'nj ]

{ évidence. = X - » .
»/’f”—f/’ A quest1on, however . st111 ar1SEs, Is it. reasonabTe-as a task for a

~Tearner to read a two hundred word seTect1oﬁ'aka‘comprehend-questions -
7 whereby'seventy f1ve per cent of the facts are reca11ed accurate1y7

Rat1ng scales can be dup11cated S0 that each student be1ng rated

A}

( has a scaTe of h1s/her own. ,/he\student“s name and date §hou1d appear on
the rat1ng sca1e ThE results can be f11ed in the 1earner S QN man11a '

folder. When ompar1ng prev1 us, with present rat1ngs,progress of 1nd1v1dua1

1 evalydfed ™ o N

1ea¥ners ‘may -\ not beﬁthe same* when rating sca1es are ut1112ed in .

s . Rl

,' 7 succes§1ve eva1 ations. The invo]ved t@acher may attempt to be 1ncn$as- .

- Dy

.FR:! 1n91y objective by ut11121ng the rating. scaTe aPPVOX‘mate1y the same time

av

,i]" ,-rfor gach appra1sa1, e. g.-9 a .m. on Tuesday morn1ngs Also, the teacher

_l- - .

needs to ufﬁ11ze add1t1ona] appra1sa1 prochures, S0 that One means isa ¢ .

N A
o check aga1nst other\techn1ques of eva1uat1on ,Keep1ng wr1tten records,

. . o ! : \
' #ch as anecdota% statements,ass1$ts the teacher 1n keep1ng track perta1n-

1ng to each pupil's progress 1n read1ng
Lans ol "'u ‘. Lt o i ,

\ o S fl ; Anecdota] Records o ® f

" The: read1ng teacher needs to reco\d;’t seTected 1nterva1$ read1ng

s I
: “-progress of each Tearner Foroett1ng ‘of- 1nd1V1dua1 pup11 prooress can

L3

well occur unTess ach1evement of student progress¥1n read1ng is recorded.

-8 4
. It m1ght appear OVerwhe1m1ng tor a read1nq teachertto write statements
; W)
--about TGarner ach1evement in’ read1ng, espec1a11y with Tarqe numbefs .of

jstudents 1n a classroom~ - Ho ever, if the teaoher records 1tems -of read1ng

t o Lo oo Nt
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ach1evement for two students per dayM it does not take 1ong ‘and - the ;e,;.; ;';

rounds haVe been made once 1n record1ng progress for each 1earner in any
. Ty - .

O T =

. K s sy o Lo : ey ' G .
/ 3 s .
There are se]ected cr1ter1a to fo]]ow 1n wr1t1ng‘anecdota1 records at »

) ;. . . e . o
se1ected 1ntervals'for each learner: - R ', Lo

—_— +

. behay1 raneeds to be written in.a factua] manner. fRecord‘eiactJy:‘.

- - - ~ .

Lo, anecdota1 statements‘éhqu]d represent a random samp11ng of each

student s behavior. If biased behdvior is recorded,- only negdtive. or. T

only positive incidents may be recorded at def1n1te 1ntervals of t1me for
each. Tedrner T . L e SR

‘.

3. the teacher needs to be aware of poss1b1e b1ased behav1or toward

“some pup1ls What 1s rEGorded must be obuect1ve and fair to the 1nvo]ved

“do not use*]oaded; vaque ‘terms. . f‘_' -l~; i ,:"‘

a’rn,er‘. - ] . SN . . . . _._',‘ ._...-: o - s-‘ .(_,.'-.:..

\ S . .
N i , K- . . .
e e ; s

; ) : - . e )
Us1ng Confenences o . .‘ / .-\g- .
‘ »~ o ) -

The teacher may conduct conferences w1th 1nd1v1dUals and. éma]l groups

to ascerta1n progress in read1ng/ There are numerous 1tems to/d1scuss »
A
w1th 1earners in eva]uat1ng the;r ach1evement Among others, the ﬁo110w1ng

may be d1scussed w1th pupils 1nd1V1dua11y and 1n comm1ttees

-~ -

i. Tikes and d1s11kes of content and top1cs to -be read e b ' B C

2. problems encountered in 1dent1fy1ng new words.; S " -
- .. RN

d1ff1cu1t1es met in comprehendwng content.read

w

4, se1f appra1sa1 of 1earner progress 1n read1ng

5. pup11 teacher p1ann1ng in se1ect1ng ob3ect1ves “in the curr1cu}um.

‘ t

’“6. 1earner 1nput in’ se1ect1ng 1earn;ng\act1V1t1es in 1aad1ng
J g

7. students a1d1nq =in deve10p1ng unﬁque methods of appra1s1ng progress

- in reading. - \ S

8. 1earner instructor p1ann1nq to ascerta1n means of encourag1nq the -~

former to do more reading of content, “such «AS ut111z1ng re1nforcement tact1cs '

to reward read1ng behav1or

L ©a .
ce, .
\. . . ~

9. nNew methods recommended in the teach1ng of read1ng

-

10. d1agnos1s of 1nd1v1dua1 prob1ems ‘n read1ng ach1evement

B4 . o

o
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e ) Parentsteacher conferences may also be heid to improve learner perfdr~
. _' mance in read1ng “To conduct an effect1ve conderence the teacher needs ‘to

.
»

have adequate know]edge of the prasent ach1evement Tevel of the involved

parent s som.or daughter., It 1s good to have samp]es of the Tearner g

N

. products 1n read1ng, such as comp]eted workbook or wordsheet pages ~The

/

teacher needshto reveau pos1t1ve attitudes toward parants in the confer-
e ence Noth1ng genera]]y‘1s accomb11shed w1th—negat1ve behav1or -The
- teacher must be]1eve that parents can aid the son or daughter to Tmprove

»sk11]s*1n read1ng Thus, parents <anh listen to a ch11d~read and read

e “stories to the1r offspr1ng They can aﬂso d1scuss stor1es with their.

ch11dren . The stories may come from basaT readers, 11brary books,vf1]m-

str1ps, f11ms and s]Jdes : o f

lParnets need to ask . quest1ons of the teacher pertaining to the1r ;
ch11d S progress in read1ng. The teacher should answer the quest1ons c]earTy
R .and conc1sé1y in term1no]oqv undetstood - hr lay persons
. The teacher can ‘learn much from parents in a conference pertaining te -

the- ch11d s 1nterests att1tudes, and ab111t1es in read1ng -These tra|ts
X % [N . .

of pup11s need to be ut111zed in- deveTop1ng the read1ng curr1cu]um for each

Jearner. The teaghen,needs to use persona] interests of students in selecting-

ead1ng materials for the Tatter to pursue. Using interesting subject mat-

. N
Ty ter for a Tearner to pursue can certa1n]y aid ach1ev1ng pos1t1ve fee11ngs

* toward read1ng Also, se]ect1ons used in read1ng shoqu cha]Tenge the
opt1ma1 use of capabilities-of each reader 2 Thus in. conduct1nq parent—

teacher conferences, %ﬁg,teachen must be prepared to d1scuss'student pro{

N
~.

.gress in readTng It is- good to show work sampTes tg parents of the1r

. - child's progress An env1ronment ]n the con‘erence needs to exlst wherein

‘¢ M N

i ‘both the teacher and parents feel free to deve]op a curriculum 1n read1ng .

\

wh1ch guides ‘the pup11 ‘to ach1eve 1n .an 0pt1am] manner An_agreement shou]d

_ end the’ conference whereby both the teacher and parents have know]edge?\s\\\\;\

o o ~
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‘?H‘vhpértaininglto guidance which can be given to the learner to read as well

~

r

" as $EHTV§dua1'capacities permi&. . ’
' ’

- ~
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"\ Additional Appraisal Procedures = \.
There are;nUmerous_pther méthods'which might.be.ﬁgsd to evaluate

student achievement in reading.

1.‘”The IQO running word method to-asdbrtai} régaing Tevels of e

indiviaual'pupi1s. Thus, at the beginning of a school year, 100 sequ ntial

words should.be marked by the teacher in the involved basal téxtbook/ The -~

content should be wepresentativg of content contained in the beginnjng of
the textbook. Four questions covering the 100 running words shou?d’ be

. @ written by the taacher. The teacher can have a Tearner read orally the
lqp/&ords in a place where other studentscannot hear subject matter being
read. . o ' ! . o~

) /""" The teacher needs to mark ‘down'each word not recognized in reading.

ure from the 100 running words. Atso, three of four questions need to be
answered correctly for the textbook to be on the approximate reading level
of the involved student:, Once word jdentification skills go downhill from
the 95%1avel ,combrehension, no doubt, also will be at a lower level. The
pupil might then not attach meaning to what has been read. B :

. : 2._‘Standardized-reading tests ma§ be uti1ized to determine reading .
S levels of students. These tests indicate which types of- errors to count

Af}//A student needs to identify 95 to 98 words correctly as an approximate fig-f

when the studént reads sequentgdil seléctions to the teacher. The following

‘are counted as miscues: not being able to identify a word, ‘hesitating on
" recognizing words, substi
+ and,repeating words-that were pronounced accurately. .Comprehension ques~
~ tions covering the content readi need responses from learners to evaluate
' . comprehension. By following the manial, a teacher knows how to administer
and appraise results from the test. Appropriate materials may then be "

located based on results from the §tahdardized test in dgtermining reading

levels. . :
A s ' s In Stmmary
. - There are numerous means available to appraise student progress in
o T . . o ./ -7 ‘ ’ v .
reading.

-

'j//jiéfemediation‘work to overcome deficiencies,
¢ . , . ! LT . o
) - 2. Using checklists to mark which objectives a pupil. has achieved.
Observations need recording to"notice specifically what. needs emphasis in
lessons_and units.’ o o ' : -

" true-false, essay, matching, and-completion. _

-t

tuting words, omissions made, mispronounciations,

1. ,Usingfteache _observation to determine weaknesses and then offer"

"3, Ubing diverse teacher written test. items, such as multiple choice,

e
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‘ 4. Using cr1terfbn reference tests. The criterion are the measurg%1y
stated objectives which students are to attain. Either a student has or

has not -achieved the objective. If a .learner did not atta1n a specific end, .
arnew teach1ng strategy then needs to be ut111zed -

52 Us1ng standard1zed tests to not1ce progress in veuding. Va]idity ’
and re11ab111ty are two relevant-concepts to emphasize when standardlzed
tests are used to measure Jearner achievement. .

6 Us1ng rate scales. On‘a five point scale, the teacher may appra1se

. Students. ach1evzng general ObJECt1V€S in the read1ng curriculum.
1 .
‘_' B Us1ng anecdotal records. -The .teacher systemat1ca11y needs to
record and date representative reading ‘behaviors of each student o notice
a pattern of progress. - S . .

' 8. Uslng conferences with learners and with parents to discuss means
of 1mprOV1ng read1ng experiences for each student

v

S A COmprehens1Ve program of appraisa] PPOCédures-needs to ‘e ut111zed S

s

to determ1ne each student s atta1nment of understand1ngs, kills, and* - . »1/;,/

7N o
' att1tudes in reading. Learning act1v1t1es can then be chosen _to- guide

g

~ ~ students individually to achieve retevant goa]s_and obJect]ves in ‘the read-

ing curriculum. ' ;

[l
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